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On the Write Path yearly reports are designed 

to provide data and insight to facilitate 

improvement and strengthening of the 

Johnston Community College (JCC) Quality 

Enhancement plan by: 

1. reflecting and acting upon qualitative, and 

quantitative data associated with JCC 

writing improvement initiatives 

2. documenting and transforming lessons 

learned into best practices and policy that 

become systemic within the Institution 

3. providing strategic areas of emphasis on 

which to concentrate efforts for 

continuous, long term improvement of 

writing proficiency at JCC. 

For the On the Write Path 1st Year Report, the 

following areas were targeted for data 

collection and provide formative and 

summative assessment data: 

 English 111/English 090 Pre and Post 

Diagnostic Testing 

 English 090 Cornerstone Assignment 

Results Data 

 English 111 Touchstone Assignment 

Results Data 

 English 111 Portfolio Method of Writing 

Instruction Results Data 

 Writing Studio Usage Data 

 Tutoring Center Usage Data 

 Smarthinking Usage Data 

 Writing Resource Web Data 

 Faculty Development-Related Data 

 Writing Event Data 

 Student Data 

 Awareness / Promotional Campaign 

Data 

 

Each area provides a set of data compiled for 

analysis and interpretation.   Such data provides 

evidence-based input instrumental to helping 

make informed decisions regarding writing 

resources, pedagogy, student progression, and 

continuous improvement. 

Yearly reports also document the rationale for 

changes to original plans based on lessons 

learned in a given time period.  Yearly reports 

are also designed to document the impact On 

the Write Path has on student learning and 

enriched classroom experiences.   

Finally, yearly reports serve as a communication 

vehicle to concisely convey Quality 

Enhancement Plan participation and progress 

campus-wide.   

    

Report Coordinators / Authors: 

Kerri A. Mercer-QEP Analyst 

Thomas R. Howerton-QEP Lead Content 

Specialist / Writing Studio Coordinator 

Terri S. Lee-Director Institutional Effectiveness 

Don Warren-QEP Project Administrator 
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OVERALL IMPLEMENTATION STATUS- PLAN VS. ACTUAL 
 

For the academic year 2012-2013, 100% of planned structural enhancements, 89% of curriculum 

enhancements, and 86% of resource enhancements were accomplished according to plan.  Variations 

from plan in the areas of curriculum and resource enhancements were attributable to an 

underestimation of time and allocated resources for training during Fall 2012. Actions associated with 

the variations were completed during the Spring 2013 semester. 

 

 

 
 

PRE AND POST DIAGNOSTIC BASELINE TESTING RESULTS 

QEP Goal Goal Met? 

By Year 5, at least 80% of JCC students enrolled in ENG 090 or 111 will show at least a 
proficient score (>=80%) in grammar/mechanics scores on a pre-test and/or post-test. 

No, 37%* 

*Scores only reflect students in ENG 090 and ENG 111 who signed up for myLabs software 

A key measure for On the 
Write Path is pre and post 
diagnostic testing in 
Composition Strategies 
(ENG 090) and Expository 
Writing (ENG 111).  For the 
2012-2013 academic year, 
37% of students enrolled 
in ENG 090 and ENG 111 
and signed up for the 
myLabs product scored 
80% or above on the pre or 
post diagnostic 
grammar/mechanics test.    
Students enrolled in ENG 
090 and ENG 111 were 
instructed to take pre and 
post diagnostic grammar 

Progress-to-Date- QEP Key Initiatives- 2012-2013 

n=872 students 
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tests through Pearson’s MyLabs software.  While the number of respondents is statistically significant, 
there are limitations to the data collected.  

During the Fall 2012 semester there was difficulty in obtaining the data needed due to issues with a 
faculty learning curve with the Pearson’s MyLabs software.  In addition faculty administered these tests 
at various points in the semester, making a comparison of scores less than desirable.  However, many of 
these issues were resolved by the start of the spring semester.  Pre and post tests were preloaded in the 
MyLabs software with specific dates attached to the administration to ensure consistent, comparable 
testing.  Additionally, there was face-to-face training, collaboration and communication with the 
Pearson team and with the ENG 111 full time and adjunct faculty.  This resulted in a significant increase 
in response rate from the fall to spring semesters.  

When data is disaggregated, ENG 090 and 111 results show that 51% (188 students) and 70%, (356 
students) respectively, of the students enrolled in 2012-2013 did not meet the QEP goal of scoring at 
least an 80% on the pre or post grammar testing.  The discrepancy in passing rates between ENG 090 
and 111 was addressed after the Fall 2012 semester data indicated this pattern.  The English 111 faculty 
required module completion for the Spring 2013 semester in hopes of increasing the percentage of 
students who score 80% or above.  Although a majority of the English 111 faculty assigned the modules, 
many students chose not to complete them, even when counted as a grade.  Additionally, the campus 
experienced some difficulty with internet connectivity, making it impossible for some students to 
complete the posttest or complete the modules.  Subsequently, the Executive Director of Information 
Technology has established a direct call protocol with the QEP Project Administrator to help mitigate 
and/or expedite resolution of such issues in the future. 

Additionally, data shows the number of students who take the pre and posttest suggests that more 

students take the pre-test than the post-test in both ENG 090 and ENG 111.  Due to this circumstance, 

data that captures improvement over the course of the semester is limited, as a fraction of the 

population is not being measured.  As the QEP progresses, this discrepancy may be an area to address. 

 

 

n=367 students 

 

 

n=505 students 
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ENG 090 CORNERSTONE AND ENG 111 TOUCHSTONE  

BASELINE TESTING RESULTS 

QEP Goal Goal Met? 

 By Year 5, at least 80% of JCC students enrolled in ENG 090, 111 or WIC will receive a 
composite score of at least meets or exceeds expectations on the JCC Writing Rubric 

No, 72.4% 

 

In alignment with what was proposed in the QEP document, students were assigned descriptive (ENG 

090) and narrative (ENG 111) essays to demonstrate mastery of student learning outcomes.   

 

This academic year was the first time the Cornerstone and Touchstone essays were assigned and 

assessed in ENG 090 and ENG 111 courses at JCC.  Thus the data in the accompanying charts will be 

utilized as a baseline to compare future results.   In the Fall 2012 semester, 59 Cornerstone (ENG 090) 

papers and 122 Touchstone (ENG 111) papers were assessed.  In the Spring 2013 semester, 61 

Cornerstone papers (ENG 090) and 142 Touchstone (ENG 111) papers were assessed.   

ENG 111- Fall 2012-Spring 2013 

 Diagnostic Test Scores 

Pre-

test 

Post-

test 

Total Number of Responses 505 374 

Mean Score 64 73 

ENG 090- Fall 2012-Spring 2013 

Diagnostic Test Scores 

Pre-

test 

Post-

test 

Total Number of Responses 360 298 

Mean Score 71 79 
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The chart above shows the overall results of the Cornerstone/Touchstone data, with 72.4% of JCC 

students meeting or exceeding writing expectations and 38% not meeting writing expectations.  There is 

progress to be made in order to reach the 80% of JCC students meet or exceed expectation goal set in 

the QEP.  Further data analysis concluded that students scored lowest in the areas of “compliance” and 

“coherency,” and those results were shared with the English faculty as areas to concentrate on for the 

next round of essays. 

It was apparent, once the papers were turned in for assessment, that some of the adjunct faculty 

members were unclear on the assignment requirements outlined in the QEP.  As a solution to this 

problem, the QEP Resource Team conducted an on-campus training session in the Spring 2013 semester 

for adjunct English faculty.  This proved to be significantly helpful, as the scores in all areas of the 

Touchstones and Cornerstones increased from the Fall 2012 to the Spring 2013 semesters. 

 

ENG 111 PORTFOLIO BASELINE TESTING RESULTS 

QEP Goals Goal met?** 

By Year 5, at least 80% of JCC students enrolled in  ENG 090, 111 or WIC will receive a 
composite score of at least meets or exceeds expectations 

No, 46%** 

By Year 5, at least 80% of JCC students enrolled in ENG 111 or WIC will score at least 
meets or exceeds expectations on SLO #1 of the JCC Portfolio Assessment Rubric.   

No, 66% 

By Year 5, at least 80% of JCC students enrolled in ENG 111 or WIC will score at least 
meets or exceeds expectations on SLO #2 of the JCC Portfolio Assessment Rubric.   

No, 71% 

By Year 5, at least 80% of JCC students enrolled in ENG 111 or WIC will score at least 
meets or exceeds expectations on SLO #3 of the JCC Portfolio Assessment Rubric.   

No, 44% 

By Year 5, at least 80% of JCC students enrolled in ENG 111 or WIC will score at least 
meets or exceeds expectations on SLO #4 of the JCC Portfolio Assessment Rubric.   

No, 79% 

**This data reflects the Spring 2013 semester only 

 

The portfolio project was completed in the Spring 2013 semester as a pilot.  Forty-eight randomly 

selected portfolios from students in ENG 111 and PHI 240 (the WIC for the Spring 2013 semester) were 

assessed by five full-time English faculty at JCC.  The portfolios contained a reflective essay and two-

three pieces of polished writing each student produced over the course of the semester.  The 
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assessment process this semester uncovered some limitations of the rubric and writing prompt which 

will be addressed during the 2013-2014 academic year by the English faculty. 

Beyond the formative assessment conducted by the full-time faculty, a summative assessment was 

administered to randomly selected portfolios as it pertained to qualitative comments.  Many students 

indicated that their writing skills had improved over the course of the semester.  Students cited 

improvement in a broad range of areas, including, but not limited to, topic development, focusing a 

topic, and grammar issues.  In addition to writing skills, students were able to reflect on how writing 

impacted them over the course of the semester.  One student wrote, “As a result of the papers we 

wrote this semester, I feel more aware of the world around me.”  This thought was echoed throughout 

several reflective essays.  Students suggested that it was beneficial to learn about different ways of 

approaching the writing process.  An example of this was shared through a student who remarked, 

“Another thing I learned was that when I do a web chart it helps me gather my ideas. Writing my topic in 

the center and drawing lines from it and adding information to those points. Then I begin my rough draft 

and make corrections to begin my paper.”  In addition to learning about techniques to approach the 

writing process, other students discovered that there were broader issues such as motivation and time 

management impacting their ability to complete writing assignments for school.  Finally, students 

mentioned an array of outside resources that helped them be successful writers during the course of the 

semester.  While many students mentioned Smarthinking, Write-Click, the library and other resources 

available at JCC, a significant number of students mentioned family as an additional resource.  Many 

students shared that they had family members (i.e. a parent, a parent who is a teacher, a sibling) who 

provided assistance with the writing process.  

WRITING STUDIO/TUTORING CENTER USAGE DATA 

QEP Goal Goal Met? 

The ratio of unduplicated students using Writing Studio and Tutoring Center services to 

the total unduplicated headcount  will increase by 5% each year of the QEP  

n/a* 

90% of student respondents are satisfied or very satisfied with training Yes, 98.7% 

*Year 1 was used to collect baseline data only 

The Writing Studio had its grand opening November 1, 2012.  Therefore, the data that was gathered 

does not truly reflect a full academic year of service.  While the Fall 2012 semester had few students 

utilizing its resources, the Spring 2013 semester showed a marked increase in use.   

Student qualitative data showed that the Writing Studio service met students’ needs almost all of the 

time and that they appreciated the chance to “collaborate with other students” and have information 

readily available on “writing competitions and deadlines.” 

In addition to services provided in the Writing Studio itself, the Writing Studio Coordinator, in 

coordination with the Tutoring Services Coordinator, facilitated multiple workshops for students, faculty 
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and staff during the 2012-2013 academic year.  Based on a professional development survey 

administered by the Writing Studio, a series of workshops was created to target faculty and staff at JCC.  

In addition, fifty-five in-class presentations and/or workshops were offered to students in classrooms 

across curricular areas including: ACA, engineering, economics, communication, philosophy, music, 

English and massage therapy.  Approximately 98.7% of students indicated that they were satisfied or 

very satisfied with the in-class workshops.  Although a spectrum of curricular areas is represented, it is 

suggested that instructors in other areas (i.e. business, technology, science) connect with the Writing 

Studio Coordinator to learn how writing can be implemented in the curriculum in these areas as well. 
 

Students who used the Writing Studio’s physical space in the Wilson building were asked to respond to a 

brief survey about their experience upon every visit.  There were 62 students who indicated that this 

was their first time visiting the Writing Studio and 101 students were repeat visitor (some visited 

multiple times).  The average time spent in the Writing Studio for first time students was 44 minutes, 

and repeat students visited an average of 58 minutes.  First time visitors indicated that they heard about 

the Writing Studio primarily from their classroom instructors, which suggests that instructors are strong 

marketing tools of on-campus resources at JCC.  Other students said they had heard about the Writing 

Studio from TRiO staff, the Tutoring Center and the Academic Skills Center.  

How students heard about the Writing Studio:  

 

Students remarked that they enjoyed “learning about the different writing processes” and “the 

explanation as to why some words work better than others” from the Writing Studio Coordinator.  A 

majority of student comments revolved around the Writing Studio Coordinator’s  “enthusiastic” and 

“likable” personality and how engaged it kept them during his presentation/workshop.  Ninety-eight 

percent of the students who visited the Writing Studio said that their writing needs were met. 
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Reasons students used the Writing Studio 2012-2013: 

 

 

 

TUTORING CENTER USAGE DATA 

The Tutoring Center serves as a support to 

the QEP at JCC and often works in 

conjunction with the Writing Studio.  The 

data that is in this section and the 

subsequent section covers in-person tutoring 

and also online tutoring (Smarthinking).  It is 

important to note that the Tutoring Center 

services cover an array of subjects; of which 

writing is but one.   

For the 2012-2013 academic year, 36 

students utilized the Tutoring Center for in-

person tutoring.  A majority of these 

students sought help for English courses.  A 

fraction of students used the Tutoring Center 

for writing purposes for other classes such as 

Developmental Reading and Sociology.   

 

SMARTHINKING USAGE DATA 

QEP Goal Goal Met? 

 The ratio of unduplicated students using Smarthinking services to the total unduplicated 
headcount  by 5% each year of the QEP 

n/a* 

*Year 1 was used to collect baseline data only 

Name of Course # of Students  

who used Tutoring 

Center  for Writing 

ENG 070 6 

ENG 080 5 

ENG 090 7 

ENG 111 8 

ENG 112 5 

ENG 113 2 

RED 090 2 

SOC 210 1 
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Smarthinking is an online tutoring service available to all JCC students.  For the 2012-2013 academic 

year, 301 unique students used Smarthinking for writing purposes and this accounts for 3.7% of the 

headcount for this year. 

Data from 2012-2013 showed that students, even when enrolled in English courses that had access to 

the MyLabs software, tended to use Smarthinking through BlackBoard instead.  The MyLabs software 

allows students three free submissions, whereas submitting through Smarthinking is a cost to the 

College.  When presented with this data the English faculty agreed to encourage students to submit 

through myLabs in order to best utilize the financial resources of JCC. 

 Smarthinking through 

Pearson’s MyLabs 

Software 

Smarthinking through the 

Tutoring Center ($) 

Total 

Fall 2012 33 unique students 129 unique students 162 unique students 

Spring 2013 30 unique students 109 unique students 139 unique students 

2012-2013 Total 63 unique students 238 unique students 301 unique students 

 

WRITING RESOURCE WEB DATA 

QEP Goal Goal Met? 

 The number of hits on writing resource pages will increase  by 5% each year of the QEP n/a* 
*Year 1 was used to collect baseline data only 

Initially the QEP had identified several writing resource web pages on the JCC site where data could be 

collected for hits.  However, quantitative and qualitative survey data, web site traffic data, feedback 

from student focus groups and dialogue within the QEP Resource Team identified a need to streamline 

and simplify the process for students to find writing resources.  Therefore, a dedicated web page on 

LibGuides to house all QEP online resources was created.  This site includes links to external writing web 

sites, on campus resources and QEP related modules.  This page was created in February 2013, 

therefore making the data collection process incomplete for this first year.    

Overall, LibGuides had over 50,000 hits during the Fall 2012 and Spring 2013 semesters combined.  Nine 

thousand of those hits were on the ACA Trainings LibGuide, 1,804 hits were on the QEP LibGuide, and 

1,532 hits on the Writing LibGuide.  One of the major limitations of this data is that it does not account 

for unique versus returning users.  The software associated with these reports only gives overall number 

of hits. 
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Hits on the QEP LibGuide page as of May 13, 2013 for 2012-2013 academic year 

Page Name Feb Mar Apr May Total 

Home 36 413 417 76 942 

Students Start Here! 22 113 158 10 303 

QEP Special Events 17 125 28 0 170 

About the QEP 3 43 43 10 99 

Faculty Start Here! 21 46 19 3 89 

Self-Paced Modules 9 19 33 1 62 

Principles and Practices 

5 15 11 0 31 of Writing Instruction 

Faculty Resource Library 4 11 15 1 31 

The Write Stuff Literary Magazine 0 12 18 0 30 

QEP Video Contest Winners! 1 7 7 0 15 

QEP Contacts 1 2 8 0 11 

Faculty, Staff and Student Challenges! 0 0 9 2 11 

QEP FAQs 1 2 7 0 10 

Grand  Total 120 808 773 103 1804 
*Note that this page was created in February, 2013 and data collected reflects only that time frame. 

Hits on the Writing LibGuide page as of May 13, 2013 for 2012-2013 academic year 

Page Name Sep Oct Nov Dec Jan Feb Mar Apr May Total 

Library Catalog 0 0 120 24 124 126 123 126 9 652 

Electronic Resources 0 21 27 6 39 45 20 25 4 187 
NC LIVE and More e-
Resources 9 37 31 5 19 23 22 12 3 161 
PLAGIARISM, SCHOLARLY 
AND POPULAR SOURCES 2 24 16 6 52 18 9 7 1 135 

MLA, APA Citation Help 2 11 15 4 17 13 16 40 0 118 

Literary Terms 4 15 7 11 24 12 12 5 1 91 

Other Resources at JCC 0 4 10 3 28 15 14 4 3 81 

Writing Resources 0 0 0 0 19 10 11 7 1 48 

Grammar 0 0 0 1 8 0 2 6 3 20 

Forms and Genres 0 0 0 1 5 0 3 6 1 16 

Academic Integrity 0 0 0 0 10 0 1 0 0 11 

Figures of Speech 0 0 0 0 4 0 2 2 2 10 

           

New Materials 0 0 0 0 1 0 0 1 0 2 

Grand Total 17 112 226 61 350 262 235 241 28 1532 
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FACULTY DEVELOPMENT DATA 

QEP Goal Goal Met? 

Percent of all JCC faculty respondents using writing as a process in classes (increasing by 5% 
annually) 

n/a* 

90% of faculty respondents are satisfied or very satisfied with training. (includes QEP related 
workshops, Writing Studio/Tutoring Center workshops, MyWritingLab/MyCompLab workshops) 

Yes,  91.2% 

*Year 1 was used to collect baseline data only 

As with any campus-wide initiative, faculty members function in a critical role in the success in the QEP.  

As part of the continuous effort to gather feedback and data, the Annual Faculty Survey was conducted 

in the Spring 2013 semester.   With 120 responses, 

this assessment received a response rate that was 

considered statistically significant and therefore 

generalizable to the faculty member population at 

large.  The data collected indicated that faculty 

found professional development as valuable and 

applicable to their current positions.   
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The data showed that faculty members prefer professional development opportunities that are offered 

in the format of online modules.  The data also indicated that faculty members are motivated by 

professional development that encourages them to be “more effective in my [their] jobs”. 

There were some areas that could be identified as “needing improvement” based on the results of this 

survey.  For example, only 60% of respondents 

indicated that they were utilizing writing as a process 

within their course.  This is particularly salient, as this 

is part of the measurement that was committed to in 

the QEP.  Also, only 52% of the respondents had 

participated in QEP/writing-related professional 

development activities during the 2012-2013 

academic year.  Forty-eight responses cited a lack of 

time, lack of applicability and/or a lack of communication about opportunities as reasons that they had 

not pursued writing-related professional development.  Another area needing improvement was the 

presence of a QEP-related SLO in respondents’ syllabi.  Over half of the respondents shared that they did 

not have a QEP-related SLO in their current syllabi; however, almost half  who do not have a QEP-related 

SLO in the syllabi said they intended on implementing one for the 2013-2014 academic year.   Faculty 

professional development opportunities took the form of software training (Pearson’s MyLabs), 

portfolio training, self-paced modules,  a series of Writing Studio/Tutoring Center workshops and 

training , the Celebration of Writers event and adjunct training. 

WRITING EVENT DATA 

QEP Goal Goal Met? 

Participation in writing events increases 5% each year of the QEP. n/a* 
*Year 1 was used to collect baseline data only 

     During the Spring 2013 semester there were a number of writing events held at JCC to which 

students, faculty and staff campus-wide were invited to participate.  The Celebration of Writers was a 

half-day long conference featuring three outside speakers who held workshops for faculty, staff and 
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students.  Approximately 107 students, most of who attended as required by their ENG instructors, and 

13 faculty and staff members, who received professional development credit, were in attendance at 

these workshops.   As demonstrated in the chart below, survey data showed that a majority of 

respondents were satisfied with the Celebration of Writers event.   

 

On a scale of 1-10, with 10 being most committed, a majority of respondents indicated that they were 

committed to applying what they had learned from the Celebration of Writers in their courses at JCC.   

Of the students, faculty and staff who responded to a follow-up survey to the event, 94% said they were 

satisfied or very satisfied with the training received at this event. 

The qualitative responses students gave reflected this high level of satisfaction.  For example, students 

reflected on this experience as being “helpful” and “beneficial,” and one student remarked that 

“Teachers at JCC are doing a great job to ensure that students are taught [sic] basic writing techniques!”  

Although many students said they would attend a writing event again, they suggested that there be 

“more session options” and “access to working technology for the speakers.” 

In addition to the Celebration of Writers event, several other events occurred during the 2012-2013 

academic year.  For example, thirteen students submitted 22 pieces of writing to the Write Stuff Literary 

magazine.   Organizers awarded prizes to 7 winners whose work was featured in the publication, which 

was released during the Celebration of Writers conference.  

Also, JCC students had the opportunity to enter their writing into the Cynthia DeFord Literary 

Competition.  There were 18 submissions from 7 students. 

In the Spring 2013 semester, to refresh the enthusiasm and engagement of students, staff and faculty, 

the QEP Resource Team hosted the Writer’s Block. This took place at JCC’s annual spring fling event and 

featured information and workshops on campus writing services, writing classes, writing clubs and the 

JCC library.  Approximately 180 faculty, staff and students flowed through the Writer’s Block area.   

Out of the 3,802 students enrolled in the Spring 2013 semester, 2% of enrolled curriculum students 

attended the Celebration of Writers and less than 1% of the total student body entered either the Write 

Stuff Literary magazine or literary competition.  Of the 288 full- and part-time faculty members as of 

March 2013, 3.8% attended the Celebration of Writers event.   

A majority of students indicated that they heard about the Celebration of Writers conference from 

instructors as opposed to other marketing techniques.  As JCC moves forward with the QEP it may want 
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to consider utilizing instructors more heavily as marketing avenues for other student QEP-related 

events. 

STUDENT DATA 

QEP Goals Goal met? 

By year 5, 80% of JCC graduate respondents agree or strongly agree that they perceive 
writing as a process.   

Yes, 97.6%* 

By year 5, 80% of JCC graduate respondents agree or strongly agree that writing is 
important to their academic and professional goals.    

Yes, 96%* 

By year 5, 80% of JCC graduate respondents agree or strongly agree that the JCC experience 
resulted in their improved writing.    

Yes, 91%* 

By year 5, 80% of JCC graduate respondents indicate that they sometimes or often utilized 
supplemental writing resources when completing writing assignments. 

No, 12%* 

*This data includes summer 2012, fall 2012, spring 2013 graduate survey results, and they cannot be disaggregated 

Students are the central focus of the QEP initiative.  For the Spring 2013 semester, questions related to 

writing were asked of graduating students.  Caution should be taken when interpreting this data as 

there are limitations to collecting data from a population who may be responding based on experiences 

that were before the QEP implementation occurred.  For example, a student who attended JCC for 

several years in a technical program may have last had an English course years ago, when there were 

different faculty members and curriculum.  This experience could potentially differ from a student who 

has been here for the past two consecutive years when the QEP was being put into place.  Also, it is 

important to note that this survey was distributed to students who intended to graduate as of mid-

semester and, due to various reasons, this student may not have actually graduated.  In this case, the 

student may actually be taking this survey again in subsequent semesters, thereby skewing data.    

In addition to the graduate student survey, a focus group was conducted with ENG 111 students in the 

Spring 2013 semester.  The purpose of this session was to establish whether the QEP was still on 

students’ radar, gain feedback on writing resources offered through JCC and determine what more they 

believed JCC could do to help them become better writers.  Results of this focus group showed that 

although students knew what the QEP was they were unable to articulate how they thought this would 

impact the classes they would be taking at JCC or how this initiative would help them beyond their JCC 

experience.  

 

 Very few students noted that they took advantage of resources outside of the classroom but they all 

seemed to know that resources existed.   Reasons for not using the external resources were a lack of 

time, not knowing where the resources were or how to access them.  When pressed further, many 

students said that although they know the Writing Studio exists, it is in an inconvenient or “weird” 

location, as many of their classes are on the Smith building side of campus.  Students said that an in-

class, hands-on demonstration of how to use Smarthinking and Write-Click would be helpful.  One 

student remarked that she found the textbook to be extremely helpful, as it gives step-by-step 
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examples, but other classmates did not chime in to agree.  Almost all students agreed that they would 

prefer that the instructor be their primary resource. 

 

When asked what JCC could do to make writing a better experience the responses varied.  One student, 

who had taken her last English class years ago, said that she would have liked the option of taking ENG 

090 even though she placed in ENG 111 and was currently taking that course.  Others said that 

instructors should not give a page limit on writing.  Many of the participants requested more low stakes 

writing opportunities as opposed to high stakes.  One participant pointed out (and other students 

agreed) that towards the end of the semester she had so many high stakes papers that she felt she 

couldn’t give her full effort towards any of them; thus making it appear that she is a more inept writer 

than she really is.  Other students noted that instructors across JCC expect that all students come in with 

the same level of skill and knowledgebase.  One student said, “I’m not as excited about writing as 

instructors are and I wish they would see that” 

 

Students unanimously agreed that there was tremendous personal value in individual conferences.  

Student responses focused on the quantity and quality of feedback they get across the courses (not just 

English) at JCC.  Many students reported getting no feedback and sometimes no grade on writing until 

the very end of the semester.  They expressed frustration in not being able to have the opportunity to 

work on their writing issues throughout the course of the semester.  Students also shared that they 

didn’t get enough specific and explicit written feedback on their writing and felt that the only time they 

did was in the context of a personal conference.  Students said they liked feedback and that most of 

them generally did want it and consider it, with the hopes that they could improve over the course of 

the semester. 

Although this focus group provided valuable information and feedback, caution should be exercised 

when applying to the general JCC population.  Focus groups are typically comprised of participants from 

a range of sections, whereas this focus group was one single section where participants all had the same 

instructor. 

Awareness/Promotional Campaign 

Marketing and promotional awareness serve as a significant driver in the assessment process.   

Increased awareness and promotional campaigns function as reminders that the QEP is a continuous 

initiative and encourages the campus community to remain involved in writing events, professional 

development opportunities and so forth.   During the 2012-2013 academic year, both active and passive 

marketing techniques were utilized for these purposes. 

Active marketing strategies included sponsoring QEP-related 

events through Fall Fest and Spring Fling, as well as holding a 

number of student contests.  In the Fall 2012 semester, 

there was a QEP-related  video contest for students (23 

entrants), a paragraph of the week  contest (18 entrants). In the 
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Spring 2013 semester there was a tee shirt design contest for students (5 entries) and a Write-to-Learn 

contest for staff and faculty (2 entries). 

Based on data collected about the use of on campus writing resources, the QEP Resource Team 
partnered with Student Services to sponsor a Passport program.  This program encouraged students to 
visit different writing resources available on campus.  At the conclusion of the program, students were 
entered into a drawing for a gas card prize.  Twenty students took advantage of this opportunity. 

Passive marketing tools were also successful in getting 
students, faculty, staff, community and other colleges 
aware of JCC’s QEP.  The QEP document itself was a 
marketing tool.  Data shows that the QEP document has 
been viewed 2,900 times during the 2012-2013 academic 
year.  There have been hits on the QEP document from 
North Carolina to Michigan to California. The blue shaded 
states indicate where hits on the QEP document have 
come from during the 2012-2013 year. 

Data was also 

collected regarding the success of campus-wide marketing 

techniques.  Focus group data provided information on how 

different groups on campus obtain information about resources 

and events. The data collected from the focus groups ultimately 

impacted marketing used to gain attendance and participation 

in QEP-related events.  For example, focus group data 

suggested that students tend to get much of their campus 

information from BlackBoard, course instructors and info 

screens as opposed to the main JCC web site or by JCC email. 

Other marketing opportunities presented themselves throughout the 2012-2013 academic year.  For 

example, select members of the QEP Resource Team hosted question/answer sessions with multiple 

community colleges who had either read the QEP document online or were referred by JCC’s SACSCOC 

Vice President, Dr. Mark V. Smith. 
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APPENDICES 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pre-test mean=66.6% 

Post-test mean= 75.7% 
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TOUCHSTONE/CORNERSTONE DISAGGREGATED DATA 
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Score Ranges 

5-9= Did Not Meet Expectations 

10-14= Met Expectations 

15= Exceeded Expectations 

Overall Frequencies for Cornerstone and Touchstone Essays 

 for Fall 2012 & Spring 2013 Semesters 

n=384 students 
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PORTFOLIO DATA 

Scales 
 Score 

 (out of 
3) 

SLO #1- Student writing has demonstrated an awareness of situation, audience, and 
tone 1.73 

SLO#2- Student texts are unified, coherent, and fully developed 1.89 

SLO#3- Student has utilized resources beyond the classroom to enhance their 
writing 1.63 

SLO#4- Student has demonstrated proficiency with the writing process and 
recognized improvements in their written work 2.07 

Overall mean  
(out of 12 ) 7.29 
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ANNUAL FACULTY SURVEY DATA 
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I have done the following in the Spring 2013 semester: (check all that apply) 

 

 

WRITING STUDIO WORKSHOP SERIES 

 

 

 

Spring Workshop Series 

Facilitated by Writing Studio/Tutoring Center 

Date # of  

attendees 

Developing the Assignment Workshop April 4, 2013 3 

Assessing Student Writing Workshop April 18, 2013 8 

Career Writing Workshop April 25, 2013 3 
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PROMOTIONAL AWARENESS EXAMPLES 
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Student T-Shirt Design Challenge Winners 

Meredith A. Hooks – 1st Place (Kindle Fire HD) 

Terianne N. Sampsel – 2nd Place ($50 Gas Card) 

Michael J. Dielenschneider – 3rd Place ($25 Gas Card) 

 

Faculty Write-To-Learn Challenge Winners 

Steven M. Penny – 1st Place (iPad) 

Marilyn G. Morgan – 2nd Place ($50 Gas Card) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


